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I'm a teacher, first and foremost. I began my career as a
first grade teacher in Virginia in the 1970s. I remember
one student who cried as the first day of school was
ending. When I tried to comfort him, he sobbed ac-
cusingly, “I came to school to learn to read and write,
and you forgot to teach me.” The next day, I taught
that child and his classmates. We made a small pat-
terned book about “Tom,” a stuffed animal in the
classroom. I wrote some of the words and the stu-
dents supplied the others, and I duplicated and bound copies
of the book for each child. We practiced reading it untl everyone memorized
our little book. The children proudly took their books home to read to their parents. I've never
forgotten that child’s comment and what it taught me: Teachers must understand their students
and meet their expectations.

My first few years of teaching left me with more questions than answers, and I wanted
to become a more effective teacher, so I started taking graduate courses. In time I earned a
master’s degree and then a doctorate in Reading/Language Arts, both from Virginia Tech.
Through my graduate studies, I learned a lot of answers, but more importantly, I learned to
keep on asking questions.

Then I began teaching at the university level. I taught at Miami University in Ohio, then
at the University of Oklahoma, and finally at California State University, Fresno. I've taught
preservice teachers and practicing teachers working on master’s degrees, and I've directed
doctoral dissertations. I've received awards for my teaching, including the Provost’s Award
for Excellence in Teaching at California State University, Fresno, and I was inducted into the
California Reading Association’s Reading Hall of Fame. Through the years, my students have
taught me as much as I’ve taught them, and I’'m grateful to all of them for what I've learned.

I've been writing college textbooks for more than 30 years, and I think of the books I
write as teaching, too: I'll be teaching you as you read this text. When I write a book, I try
to anticipate the questions you might ask and provide that information so that you’ll become
an effective teacher. I've written other books published by Pearson Education, including
Language Arts: Patterns of Practice, 9th ed. (2016); Teaching Writing: Balancing Process and
Product, 6th ed. (2012); 50 Literacy Strategies, 4th ed. (2014); and two grade-level-specific ver-
sions of this text: Literacy in the Early Grades, 3rd ed. (2015); and Literacy in the Middle Grades,
2nd ed. (2010).

About the Authov
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Teaching reading and writing effectively is a great responsibil-
ity. I think it’s one of the most critical responsibilities teachers
have because literacy makes a huge difference in students’
lives—good readers and writers have many more opportunities
throughout their school years and beyond. Meeting challenges
for developing readers and writers has never been more im-
portant, because new technologies have changed what it
means to be literate. And, learning to read and write well
closes the achievement gap among students, affecting not only
their academic success but also their future.

This text, Literacy for the 21st Century: A Balanced Ap-
proach, shares my vision for reading and writing instruction.
It covers the fundamental components of literacy, illustrates
how to teach strategies, identifies how to differentiate in-
struction to meet the diverse needs of students today, and
supports digital teaching and learning. In a nutshell, I've
written Literacy for the 21st Century to help you create a class-
room climate where literacy flourishes, technology is a tool
to meet the needs of contemporary teaching and learning,
and differentiated instruction scaffolds instruction so all stu-
dents can be successful.

NEW TO THIS EDITION

for the 21 St Centu ry

A Balanced Approach

This seventh edition of Literacy for the 21st Century is exciting because it incorporates a vari-
ety of new features and digital applications. I share detailed information in this Preface of

what is new to this edition, but here’s a brief list:
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2 Organizational Change In Chapter 10, Organizing for Instruction, I've added guided
reading as an effective approach for teaching reading. Responding to reviewer requests,
I've described and discussed the purpose, components, theory base, applications, strengths,
and limitations of this instructional approach.

2 Teach Kids to Be Strategic Reviewers also requested a change to the feature Teach
Kids to Be Strategic, so it has been thoroughly revised to specify what you need to do
to ensure that your students have ample practice with the strategic behaviors they need
to use to be successful readers and writers.

2 New Topics In every edition I explain new literacy concepts. These are some of the
critical new discussions in this edition:

Oral Language In Chapter 1, Becoming an Effective Literacy Teacher, and Chapter
4, The Youngest Readers and Writers, I discuss the critical role of oral language in
literacy development for both native English speakers and English learners. In
addition, I explain how to nurture and monitor children’s oral language proficiency
through grand conversations, choral reading, hot seat interviews, oral reports,
retelling stories, and other literacy activities.

Close Reading In Chapter 2, The Reading and Writing Processes, and Chapter 8,
Promoting Comprebension: Reader Factors, 1 discuss close reading—helping students
understand the deeper meaning of complex text—and I describe how to implement
it in grades K-8.

Standards New features in this text address the Common Core State Standards
for English Language Arts, demonstrate how to use them in your classroom, and
point to the value of addressing Standards in lesson planning. The Standards
hold you accountable for teaching grade-level-specific content, and the vignettes
at the beginning of each chapter and in the Compendium of Instructional
Procedures show you how effective teachers integrate the Standards into their
teaching.

The Instruction-Assessment Cycle Assessment is a crucial part of effective
literacy instruction. You’ll be held accountable for determining students’ literacy
levels, monitoring their progress, diagnosing strengths and weaknesses, and
documenting student learning. In Chapter 1, Becoming an Effective Literacy Teacher,
and Chapter 3, Assessing Literacy Development, 1 teach you how to follow an
instruction—assessment cycle; in other chapters, the information about how to
assess phonics, fluency, comprehension, and other topics also follows this four-step
cycle. In addition, this text is organized using the instruction—assessment cycle;
you’ll notice that the terms planning, monitoring, evaluating, and reflecting are used
throughout to call your attention to the learning outcomes, quizzes, and end-of-
chapter projects.

MY GOALS

First and foremost, I have written this text for you. I know you want to become a successful
teacher of reading and writing, capable of using the instructional approaches that unlock
reading and writing for all the students you have the privilege to teach. It’s why I've loaded
Literacy for the 21st Century: A Balanced Approach with the most effective instructional meth-
ods for kindergarten through eighth grade, methods that are based on scientific research

D, Q@ m@ﬁ%@v—@m
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and classroom-tested practice. I've also written it to help you meet the needs of every stu-
dent in your classroom—children who come to school well prepared for literacy learning
and those who struggle with learning to read and write, including children whose first lan-
guage isn’t English.

To make this text and its valuable resources accessible, I have organized it into four
distinct parts, and I present pedagogy and classroom applications through five text
themes—teacher accountability, instructional support, diverse learners, assessment resources, and
technology tools. These themes illustrate the significant roles and responsibilities teachers
must learn to teach reading and writing effectively.

TEACHER ACCOUNTABILITY

As a teacher, you’ll be responsible for your students’ literacy achievement, and your
accountability will depend on how well you address reading and writing standards in your
literacy lessons and how successfully you use instructional methods. This text will ad-
vance your understanding of what you're expected to teach and the instructional ap-
proaches you’re expected to use. These text features point to ways you can be an account-
able teacher:

Y Teacher Checklists

Teaching reading and writing requires understanding a number of important compo-
nents—the processes of reading and writing; literacy assessment; and the procedures for
teaching phonemic awareness and phonics, fluency, vocabulary, comprehension, and writ-
ing. You can answer the questions in Teacher Checklists to ensure you address key ele-
ments for each literacy component.

& Common Core State Standards

You’ll be responsible for ensuring that the literacy lessons, strategies, and skills you teach
align with standards. Your state may use its own standards or use some adaptation of the
Common Core State Standards for English Language Arts. Three features in this text il-
lustrate how to integrate the Common Core State Standards into your instruction.

= NEW Standards Check! At the end of each
chapter-opening vignette are directives for identifying
the Standards the vignette teachers address while teaching
their lessons.

< Common Core State Standards Boxes Look
for Common Core State Standards boxes that point
out how to plan purposeful literacy lessons that
align with state and national literacy standards.

Q STANDARDS CHECK!

Ms. Williams addm sed the Common Core State Standiards as she nughl high-fequency words

COMMON CORE STATE STANDARDS

“Reader Factors

Teachers use these features to ensure that students meet grade-level standards.

®e  © 2 © G0 _© ©a
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INSTRUCTIONAL SUPPORT

Balance is key to teaching reading and writing effectively: balancing reading instruction
with writing, balancing explicit instruction with practice, and balancing instruction with
assessment so that teachers use the results of assessment to inform their instruction. Know-
ing how to balance the teaching of reading and writing strategies—when, why, and how—is
also vital. These features, many of which are supported by authentic classroom scenarios,
illustrate the balanced approach to literacy instruction:

¢ Chapter-Opening Vignettes

As a signature feature of this text, chapter-opening classroom stories describe how effective
teachers integrate reading and writing instruction to maximize students’ learning.

2. ook for the author’s clues as you read.
3. Askg

»

ind knowledge and

Teach Kids to

BE STRATEGIC

7az

5§ Teach Kids to Be Strategic

This revised feature will be invaluable in the classroom. Spe-
cific guidelines list the cognitive and metacognitive strategies
students need to learn and then explain what to check for to
ensure students are applying them effectively.

Reader Factors

Students learn to use each strategy and make posters to
highlight their new knowledge. They apply strategies as

— s Minilessons

Mrs. Macadangdang (the students cal her Mrs. Mad) introduced questioning by talking about why people ask
questions and by asking questions about stories they were reading. She encouraged the third graders to ask
questions, too, They made a list of questions for each chapter of Chang’s Paper Pony (Coerr, 1993), a story set
in the California gold rush era, as she read it aloud, and then they evaluated their questions, choosing the

These popular step-by-step features model a clear and
concise instructional procedure for teaching literacy strat-
egies and skills, and they’re intended to serve as ready-to-
use tools for your classroom teaching.

ones that focus on the big ideas and that help them understand the story better. Now allof her students can
generate questions, so she's ready to introduce the questioning strategy.

1) Introduce the Topic
Mrs. Mac reads the list of comprehension strategies posted in the classroom that they've learned to use
and explains, “Today, we're going to learn a new thinking strategy—questioning. Readers ask themselves

i ing t0 hely them think about the book” She adds “Ouestioning’ o the it

(i Bookis 5 Booklists

GRADE FICTION NONFICTION

dePaola, T.(1978), Pancakes for breakfast, New York
Harcourt,
Haley, G. . (1988). A story, a story. New York: Aladdin Books.

Aliki. (1989). My five senses. New York: HarperCollins.
Jenkins, ., & Page R. (2003). What do you do with a tail
like this? Boston: Houghton Mifflin.

Amold, . (2006). it Fy guy. New York: Cartwheel Books
Atwate, R.(2011). Mr.Popper’spenguins. Boston: Litle,
Brown.

Hodgkins, F-(2007]. How people larned to fy. New York

Pllfer, W. (2004). From seed to pumpin. New York:
HarperCollins.

MacLachian, P.(2005). Sarah, plain and tall New York.

White, E.B. 2006). Charlotte’s web. New York: HarperCollns

Aliki (1986). A medieval feast. New York: HarperCollns.
Floca, B. (2009). Moonshot: The fight of Apollo 11. New
York: Atheneu.

Well-written children’s books can serve as mentor texts
to support the development of literacy and advance
children’s fluency, vocabulary, comprehension, and
writing. Throughout the text, Booklists identify grade-

e B 1 £ 1 f _
BT e e || CmoS o Qe It appropriate literature Ior your classroom use or Ior stu
sung in the year 1888, San Francisco: Chronicle Books. York: Sandpiper.
&

dents’ independent reading. These lists are vetted in
every edition to ensure currency.

S Student Artifacts

Nothing illustrates connected teaching and learning better than models of children’s
work. To that end, this text is peppered with examples of students’ writing projects and
other work products to help you learn to recognize grade-appropriate literacy
development.

&5 Chapter 10, Organizing for Instruction

Five instructional approaches—guided reading, basal reading programs, literature focus
units, literature circles, and reading and writing workshop—provide concrete methods for
teaching reading and writing. Chapter 10 digs into these approaches, illustrating how

@ a_
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to plan for and manage each of them and determine which approaches are most appro-
priate for your students.

¢ Compendium of Instructional Procedures

Part Four of this text is a bank of step-by-step, evidence-based teaching procedures, popu-
lar because of their value as a classroom resource.

£ Literacy Portraits

Literacy Portraits features in the text draw your attention to five children—Rhiannon,
Rakie, Michael, Curt’'Lynn, and Jimmy—who are students in Ms. Janusz’s second grade
class. They’re introduced in the openers to Parts One and Two, and the Literacy Portraits
features provide direct links to video case studies so you can track these children’s reading
and writing development through their second grade year.

DIVERSE LEARNERS

PREFACE G xi

No two students are alike. Children come to school with different background knowledge,
language experiences, and literacy opportunities; they also differ in the way they learn and
in the languages they speak. Throughout this text, and in these features in particular, I
address the vast diversity of students and what it means to differentiate instruction to meet
individual students’ literacy needs:

st Classroom Interventions

remember what
run into difficulty

small self-stic
that stimulate
during a disc

and place the;
thinking. La
bout how they

These features present information on topics such as
dysfluency, phonics mismatches, vocabulary in content area
texts, revising writing, and comprehension strategies. These
suggestions for classroom intervention detail specific ways
to assist struggling readers and writers.

Predicting

Readers make thoughtful

about nonfic
students are

£8 Nurturing English Learners

reading. They model how to
use think-alouds to talk about

Questioning

"Throughout the text, expanded chapter sections focus on ways
to scaffold students who are learning to read and write at the
same time they’re learning to speak English. These sections
provide in-depth guidance for planning instruction that
addresses the needs of culturally and linguistically diverse
students.

ers and stude:

their

ts learn to generate questions about the text,
, students ‘hend better when they gener-

Classvoom
> ! INTERVENTIONS

Strategic Re

ting fge,
mining importance, summarzing, questionin, visualizing,
and monitoring,
As teachers teach comprehension strategies, they ex
plain each strategy, including how, when, and why to use
I

jing (Alington, 2012).

nts have been the
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INSTRUCTION

Fifth Graders Vary in Knowledge

About Comprehension

how you'd personalize instruction for them while addressing grade-level standards.

This Differentiated Instruction feature highlights three students from Ms. Reid's fifch grade

Reader Factors

U Differentiated Instruction

tand about reading comprehension and

Because teachers need to recognize individual students’ progress
and personalize learning, this edition includes three features that
zero in on nine students whose cultural backgrounds and literacy
progress differ. Differentiated Instruction features appear in Chap-
ters 4, 8, and 11 to showcase the developmental differences you
might see in beginning readers and writers, readers and writers
who are learning comprehension strategies, and older readers
and writers who differ greatly in their achievement levels. In
addition, many of the featured students are learning English at
the same time they’re becoming literate.

ASSESSMENT RESOURCES

Although summative assessment is often a part of a formal whole-school program, teachers
often use formative assessment measures to monitor and evaluate students’ achievement. I
offer a variety of authentic assessment examples in this text so you’ll learn how to plan for
assessment that really measures what’s intended, glean useful information about student
progress, and personalize instruction to meet students’ needs. Assessment requires teachers
to engage in all four steps of the instruction—assessment cycle—plan for, monitor, evaluate,
and reflect on students’ literacy progress plus their own effectiveness; this link with instruc-
tion is crucial to ensure that all students are successful.

¢ Chapter 3, Assessing Literacy Development

This chapter is placed early in the text to lay the groundwork for assessing students in line with
backward design, ensuring that you know how you’re going to measure literacy progress as you
set literacy goals. Information in this chapter also addresses how to use student performance to
inform instructional planning and how to prepare students for high-stakes achievement tests.

AQ\ A MENTTOO

1. Choose a Writing Sample

2. Identify Spelling Er
Teachers read the

w How to Determine a Student’s Stage of Spelling Development

Teachers choose a student’s writing sample to analyze. In the primary grades, the sample should total
at least 50 words,in the middle grades 100 words, and in the upper grades 200 words. Teachers must
be able to decipher most words in the sample to analyze t.

ing sample to note the errors and identify the words the student was trying to
e e e e e ers are responsible for knowing about these assessment choices,

olumns, one for each stage of spelling development.

s Assessment Tools

Features throughout the text identify well-respected and widely
used assessment tools that measure literacy development. Teach-

when it’s appropriate to use them, and the kinds of screening or

in one of the s proper nour it
poorly formed etters or reversed letterforms in ki
rrors when olde m

capitalization errors, and grammar or
indergarten and first grade, but these are significant
the student’s

ige of development. They list each error

diagnostic information they impart.

nts
and the correct spelling in parentheses.

TEACHER'S NOTE
Jese s  shy second grader, and
i the spring of the year, h's
reading at gradeleel. On this

rubric, Jesse scored a 3,
indicating that he's mling good
progres toward fuency. | plan to
ShowJess how to recd uith more
expresion and encourage him to
vead a litle louder

7 ASSESSMENT\YM shot §g Assessment SnapShOtS

Loudness

A variety of authentic assessment examples that portray
the literacy performance of individual students are pre-
sented in most chapters. Teacher’s Notes accompany
B I E— each assessment example to illustrate how teachers gather

N information from each assessment and use the results to
guide further instruction.

@a @ _© a0 _



TECHNOLOGY TOOLS

PREFACE G xiii

Technology is changing the way we live and communicate; this change affects not only our use of technology but also
students’ ability to access and learn from it. In these two features, I introduce digital programs, products, or processes

that support students in learning to read and write:

5 Go Digital!

Many schools across the country are expecting teachers to
engage students in digital learning. The Go Digital! features
provide practical ideas and guidance for using specific pro-
grams and products that benefit students in using technology

and in developing new media skills.

S! New Literacies

7 EIBYEEYA Keyboarding. Ke
lites

skill; most schools use tutt

engaging:
Ainsworth Keyboard Trainer
All the Right Type
Garfields Typing Pal
Type to Learn
Typing Instructor for Kids

e using the keys to write words and sentences in these | and
feedback about their accuracy and speed. Students usually learn key-

These features describe the research behind and the use of new
technologies and how they support the development of 2 1st-cen-
tury literacy strategies. Carefully researched, each featured tech-
nology identifies specific ways to prepare students for the reading
and writing demands of 21st-century learning, including informa-

tion and communication technologies.

0 P
;{fg ¢/ LITERACIES @ :

Online Comprehension Strategies

strtegies
Re:

ion: They make a seies of decisions as
they move from one link to another, searching for information, and
they pl +, monit

. Students determine the accuracy, obi
ity of information at websites, becaust

s s to ry
technology. Students need 1o understand how print and Web-based
[ they can adjust how they apply traditional comprehen

«dents monitor their navigational choices and de-
sion strategies and learn ones 10 use for Internet texts

links they ve reached are useful
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Instructors can download the following resources at www.pearsonhigher.com/educators.
They enter the author or title of this book, select this particular edition of the book, and
then click on the “Resources” tab to log in and download these textbook supplements:

S¢ Instructor’s Resource Manual and Test Bank

The Instructor’s Manual and Test Bank includes chapter-by-chapter materials with learning
outcomes, suggested readings, discussion questions, in-class activities, and guidance on how
to use the vignettes meaningfully in your instruction. You’ll also find a bank of multiple-
choice and essay questions.

S8 PowerPoint Slides

"The PowerPoint slides specifically designed for this text expand concepts and clarify chapter
ideas to help instructors create a lecture or classroom activity that will engage students and
share important chapter concepts.

s TestGen

TestGen is a powerful test generator that instructors install on a computer and use in con-
junction with the TestGen test bank file for this text. Assessments can be created for both
print and online testing.

TestGen is available exclusively from Pearson Education publishers. Instructors install
TestGen on a personal computer (Windows or Macintosh) and create tests for classroom
assessments and for other specialized delivery options, such as over a local area network or
on the Web. A test bank, which is also called a Test Item File (TIF), typically contains a
large set of test items, organized by chapter and ready for use in creating an assessment,
based on the related textbook material.

The tests can be downloaded in the following formats:

TestGen Testbank file—PC

TestGen Testbank file—MAC

TestGen Testbank—Blackboard 9 TIF

TestGen Testbank—Blackboard CE/Vista (WebCT) TIF
Angel Test Bank (zip)

D2L Test Bank (zip)

Moodle Test Bank

Sakai Test Bank (zip)

XV



http://www.pearsonhigher.com/educators

® ©)

Many people helped and encouraged me as I developed and revised this text; my heartfelt
thanks go to each of them. First, I want to thank my students over the years at California
State University, Fresno, the University of Oklahoma, and Miami University, who taught
me while I taught them, and the Teacher Consultants in the San Joaquin Valley Writing
Project and the Oklahoma Writing Project, who shared their expertise with me. Their
insightful questions challenged and broadened my thinking. I will always be grateful to the
teachers who welcomed me into their classrooms, showed me how they created a balanced
literacy program, and allowed me to learn from them and their students. In particular, I
want to express my appreciation to Kimberly Clark, Whitney Donnelly, Stacy Firpo,
Laurie Goodman, Lisa Janusz, Susan McCloskey, Kristi McNeal, Carol Ochs, Gay Ockey,
Pam Papaleo, Holly Reid, Jenny Reno, Kacey Sanom, Troy Wagner, Darcy Williams, and
Susan Zumwalt. I also want to recognize Van Vang for the excellent artwork he rendered
for this text.

To my editors and the production team at Pearson Education, I offer my heartfelt
thanks. A special thank you to Linda Bishop; I value your insightful approach to my books
and your nurturing manner. I also want to express my appreciation to Meredith Fossel, my
acquisitions editor, for her support, and I extend my unflagging gratitude to Susan McNally
and Karen Mason, who have moved this text through the maze of production details. And
to Melissa Gruzs, who has again cleaned up my manuscript and proofread the typeset text:
I’'m grateful for your careful attention to detail.

Finally, I want to thank the professors and teaching professionals who reviewed my text
for their insightful comments that informed my development of this revision: Stan Barrera,
IV, Louisiana State University; Frannie Franc, The College of New Jersey; Kristi Kallio,
Mooresville (NC) Graded School District; Sharla Snider, Texas Woman’s University;
Christine Tate, Granite State College; and Amy W. Thornburg, Queens University of
Charlotte. I sincerely appreciate your guidance.

6Ail €. Tompkins
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Literacy in the 21st
Century

dents assume more responsibility for learning. There’s a hum as students talk about

books they’re reading, share their writing, and work in small groups. The students
are more culturally and linguistically diverse, and many are English learners. Teachers
guide and nurture students’ learning through their instructional programs. Here’s what

they do:
© Balance explicit instruction with authentic application
© Address state standards
© Integrate reading and writing
© Teach with trade books as well as textbooks
© Incorporate digital technologies into literacy instruction

:: lassrooms are different today: They’ve become communities of learners where stu-

© Differentiate instruction so every student can succeed
© Link assessment and instruction

In this part opener, you meet Ms. Janusz and her second grade class, who
exemplify this 2 1st-century view of literacy instruction. Click here to meet
Ms. Janusz and students from her class. You’ll also find several of her stu-
dents featured in Literacy Portraits throughout this text.

Ms. Janusz works to develop her students” abilities
to read and write fluently. She’s teaching them to
decode and spell words, use literacy strategies, and
focus on meaning when they're reading and writing.

Re B 2 © e 6 _ ©



Students read leveled books
with Ms. Janusz in guided
reading groups, and she
assesses their progress by

listening to them read aloud.

Because the students’ reading levels
range from first to fourth grade,
and some are English
learners, Ms. Janusz differentiates
instruction by varying grouping
patterns and instructional materials.

The second graders practice the phonics
skills that Ms. Janusz is teaching as they do
a making words activity.

After she shares a trade
book, Ms. Janusz often

uses it to teach a I make pictune |

. hn
Mind when T read.

minilesson on a reading or

>
i

writing strategy or skill.
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Ms. Janusz balances explicit instruction
with authentic reading and writing in her
literacy program. Guided reading is the
teaching component, and reading and
writing workshop are the authentic
application activities.

During reading
workshop, students
read “just right”
books independently

and with buddies.

>
i

During writing workshop, the second
graders draft, conference with Ms.
Janusz, and revise and edit their writing
with classmates. Later, they publish their
books, sometimes using word processing

so their writing will look professional.
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Becoming an Effective
Literacy Teacher

PLAN: Preview the Learning Outcomes
After studying this chapter, you’ll be prepared to respond to these points:

0 Compare teacher-centered and student-centered theories about learning.
@ Examine the role of each of the four cueing systems.
@ Describe the characteristics of a community of learners.
@ Explain the balanced approach to instruction.
@ Discuss the Common Core State Standards.
Describe how to scaffold students’ reading and writing.
@ Summarize the programs that teachers use to organize instruction.
@ Explain how and why teachers differentiate instruction.

@ Describe how teachers link instruction and assessment.

6 tfective teachers are the key to ensuring that students learn to read and write
successfully. Most researchers agree that teacher quality is the most important
factor in determining how well students learn (Vandevoort, Amrein-Beardsley, &
Berliner, 2004). Teachers need to be knowledgeable about how students learn to read
and write, how to teach literacy, and how to respond to the needs of struggling stu-
dents and those learning English as a new language.
Today, teachers are held accountable for their effectiveness. In 2002, the federal
No Child Left Behind (NCLB) Act ushered in a new era by holding
, schools responsible for educating all students to meet mandated
) / standards. Teachers have always been responsible for advancing
¥ their students’ achievement, but NCLB has led to annual stan-
" dardized tests to measure student achievement and then using the
scores to determine whether teachers and schools are effective.
The assumption is that if students don’t do well, teachers
aren’t effective, even though this logic is faulty. Standardized
tests don’t take into account students’ growth over time. For
example, some struggling readers make less than one year’s
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growth each year, so by fourth grade, they’re reading at the second grade level. Then
they have an especially effective teacher, and these students make a whole year’s
growth—now they’re reading at the third grade level; but because they’re still below
grade level, their teacher’s effectiveness isn’t recognized. In addition, learning to read
and write is a complex endeavor, so a single test can never be a complete measure of
student learning and teacher effectiveness.

President Obama called for “a new culture of accountability” in schools that builds
on NCLB (Dinan, 2009). He described these components of accountability: better
tracking of teachers’ performance, higher standards for teachers, and assistance for
teachers who aren’t effective. He also recommended that exemplary teachers be rec-
ognized for their effectiveness and asked to serve as grade-level mentors or leaders in
their schools. Obama’s notion of teacher accountability still translates to how well
students perform on standardized tests, but new ways of determining teacher effective-
ness are being implemented.

The National Board of Professional Teaching Standards (2002) developed a sys-
tem of standards that represent a national consensus of the characteristics of effective
teachers. These 15 standards describe what teachers need to know and how they sup-
port student learning:

Knowledge of Learners. Teachers use their knowledge of learning theories to
inform their teaching.

Knowledge About Literacy. Teachers understand current research and theories
about literacy instruction and apply their knowledge to their teaching.

Equity, Fairness, and Diversity. Teachers provide equal access to learning, capi-
talize on diversity, and encourage all students to respect themselves and their
classmates.

Learning Environment. Teachers establish a community of learners in their class-
room that’s safe, supportive, inclusive, and democratic.

Instructional Resources. Teachers collect, create, and adapt instructional re-
sources, involve students in creating resources, and invite community members to
enrich the instructional program.

Instructional Decision Making. Teachers set informed goals for their students,
provide meaningful learning experiences, and interact effectively with students.

Assessment. Teachers use a range of assessment tools to monitor instructional
progress, evaluate students’ learning, and make instructional decisions.

Integration. Teachers understand the reciprocal nature of reading and writing
and integrate written language with oral and visual language.

Reading. Teachers use their knowledge of the reading process, types of texts, and
instructional procedures to develop strategic, lifelong readers.

Writing. Teachers apply their knowledge of the writing process, writer’s craft,
and instructional procedures to develop writers who can write for a variety of
purposes and audiences.

Listening and Speaking. Teachers teach listening and speaking as essential com-
ponents of literacy and provide opportunities for students to use oral language for
a variety of purposes and audiences.

Viewing. Teachers value viewing as an essential component of literacy and use
a variety of print and multimedia resources to develop students’ visual literacy
capabilities.
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Collaboration With Families and Communities. Teachers develop positive and
purposeful relationships with families and community members.

Teachers as Learners. Teachers improve their knowledge about literacy learning
and teaching through professional reading and inquiry.

Professional Responsibility. Teachers actively contribute to the improvement of
teaching and learning and to the advancement of knowledge and professional
practice.

To read more about these characteristics of teacher effectiveness, go to the National
Board of Professional Teaching Standards website.

The goal of literacy instruction is to ensure that all students achieve their full lit-
eracy potential, and in that light, this chapter introduces nine principles of balanced
literacy instruction. These principles are stated in terms of what effective teachers do,
and they provide the foundation for the chapters that follow.

Principle 1: Effective Teachers
Understand How Students Learn @

Understanding how students learn influences how teachers teach. Undil the 1960s, be-
haviorism, a teacher-centered theory, was the dominant view of learning; since then,
student-centered theories that advocate children’s active engagement in authentic liter-
acy activities have become more influential. The three most important theories are
constructivism, sociolinguistics, and information processing. During the last two
decades, however, behaviorism has begun a resurgence as evidenced by NCLB, renewed
popularity of basal reading programs, current emphasis on curriculum standards, and
mandated high-stakes testing. Tracey and Morrow (2006) argue that multiple theoreti-
cal perspectives improve the quality of literacy instruction, and the stance presented in
this text is that instruction should represent a realistic balance between teacher-centered
and student-centered theories. Figure 1-1 summarizes these learning theories.

Behaviorism

Behaviorists focus on the observable and measurable aspects of students’ behavior.
They believe that behavior can be learned or unlearned, and that learning is the result
of stimulus-and-response actions (O’Donohue & Kitchener, 1998). Reading is viewed
as a conditioned response. This theory is described as teacher centered because it fo-
cuses on the teacher’s active role as a dispenser of knowledge. Skinner (1974) ex-
plained that students learn to read by learning a series of discrete skills and subskills.

Teachers use explicit instruction to teach skills in a planned, sequential order.
Information is presented in small steps and reinforced through practice activities until
students master it because each step is built on the previous one. Students practice
skills they’re learning by completing fill-in-the-blank worksheets. They usually work
individually, not in small groups or with partners. Behavior modification is another
key feature: Behaviorists believe that teachers control and motivate students through
a combination of rewards and punishments.

Constructivism

Constructivist theorists describe students as active and engaged learners who con-
struct their own knowledge. According to this student-centered theory, learning
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H(SO RPN [earning Theories

interaction on learning
® Views reading and writing as social and cultural
activities

ORIENTATION THEORY CHARACTERISTICS APPLICATIONS
Teacher-Centered Behaviorism ® Focuses on observable changes in behavior e Basal readers
® Views the teacher’s role as providing information ® Minilessons
and supervising practice e Repeated readings
e Describes learning as the result of stimulus- o Worksheets
response actions
e Uses incentives and rewards for motivation
Student-Centered Constructivism e Describes learning as the active construction of e Literature focus units
knowledge ® KWL charts
® Recognizes the importance of background ® learning logs
knowledge e Thematic units
® Views learners as innately curious e Word sorts
e Advocates collaboration, not competition
e Suggests ways to engage students so they can be
successful
Sociolinguistics e Emphasizes the importance of language and social o Literature circles

o Shared reading
® Reading and writing

workshop

e Describes students as strategic readers and writers

e Explains that students learn best through o Author’s chair
authentic activities

e Describes the teacher’s role as scaffolding
students’ learning

o Advocates culturally responsive teaching

o (Challenges students to confront injustices and
inequities in society

Information Processing e Compares the mind to a computer o Guided reading

e Recommends integrating reading and writing ® Graphic organizers

® Views reading and writing as meaning-making e Grand conversations
processes ® Interactive writing

e Explains that readers’ interpretations are o Reading logs
individualized

occurs when students integrate new information with their existing knowledge.
Teachers engage students with experiences so that they construct their own
knowledge.

SCHEMA THEORY. Knowledge is organized into cognitive structures called schemas,
and schema theory describes how students learn. Jean Piaget (1969) explained that
learning is the modification of schemas as students actively interact with their envi-
ronment. Imagine that the brain is a mental filing cabinet, and that new information
is organized with existing knowledge in the filing system. When students are already
familiar with a topic, the new information is added to that mental file, or schema, in a
revision process Piaget called assimilation. But when students begin studying a new
topic, they create a mental file and place the new information in it; this more difficult
construction process is accommodation. Everyone’s cognitive structure is different,
reflecting their knowledge and past experiences.
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INQUIRY LEARNING. John Dewey advocated an inquiry approach to develop citi-
zens who could participate fully in our democracy (Tracey & Morrow, 2006). He
theorized that learners are innately curious and actively create their own knowledge
and concluded that collaboration is more conducive to learning than competition.
Students collaborate to conduct investigations in which they ask questions, seek infor-
mation, and create new knowledge to solve problems.

ENGAGEMENT THEORY. Theorists examined students’ interest in reading and writ-
ing and found that engaged learners are intrinsically motivated; they do more reading
and writing, enjoy these activities, and reach higher levels of achievement (Guthrie &
Wigfield, 2000). Engaged students have self-efficacy, the confidence that they’ll suc-
ceed and reach their goals (Bandura, 1997). Students with high self-efficacy are resil-
ient and persistent, despite obstacles and challenges that get in the way of success.
These theorists believe that students are more engaged when they participate in
authentic literacy activities and when they collaborate with classmates in a nurturing
classroom community.

Sociolinguistics

Sociolinguists theorized that learners use language to organize their thoughts. Lev
Vygotsky (1978, 1986) recommended that teachers incorporate opportunities into
their instruction for students to talk about what they’re learning; students can work in
small groups, for example, and talk about books they’re reading or share their writing
with classmates. Vygotsky realized that students can accomplish more challenging
tasks in collaboration with adults than on their own, but they learn very little when
they perform tasks that they can already do independently. He recommended that
teachers focus instruction on children’s zone of proximal development, the level
between their actual development and their potential development. Teachers gradu-
ally withdraw their support or scaffolding as students learn so that they eventually
perform the task independently. Then the cycle begins again.

SOCIOCULTURAL THEORY. Reading and writing are viewed as social activities that
reflect the culture and community in which students live, and students from different
cultures have different expectations about literacy learning and preferred ways of
learning (Heath, 1983; Moll & Gonzales, 2004). Teachers apply this theory as they
create culturally responsive classrooms that empower everyone, including those from
marginalized groups, to become more successful readers and writers (Gay, 2010).

Teachers often use powerful multicultural literature to develop students’ global
awareness, including Goin’ Somewhere Special (McKissack, 2001), a story about the
mistreatment of black children in the segregated South; Esperanza Rising (Ryan,
2002), a story about a Mexican American girl who creates a new future for herself in
a migrant camp; and Project Mulberry (Park, 2007), a story about a Korean American
girl who creates a silkworm project for the state fair while dealing with issues of
prejudice, patriotism, and conservation. Additional books are included in the Book-
list: Multicultural Books.

Culturally responsive teaching acknowledges the legitimacy of all children’s cul-
tures and social customs and teaches children to appreciate their classmates’ diverse
heritages. This theory emphasizes that teachers are responsive to their students’ in-
structional needs. When children aren’t successful, teachers examine their instructional
practices and make changes so that all children become capable readers and writers.

SITUATED LEARNING THEORY. Learning is a function of the activity, context, and
culture in which it occurs (Lave & Wenger, 1991). Situated learning theory rejects
the notion of separating learning to do something from actually doing it and
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emphasizes the idea of apprenticeship, where beginners move from the edge of a
learning community to its center as they develop expertise (Brown, Collins, & Duguid,
1989). For example, if you want to become a chef, you could either go to a cooking
school or learn as you work in a restaurant; situated learning theory suggests that
working in a restaurant is more effective. In the same way, children learn best through

e, » ,
gt Booklist

CULTURE BOOKS

African American Bridges, R. (1999). Through my eyes. New York: Scholastic. M
Bryan, A. (2009). Ashley Bryan: Words to my life’s song. New York: Atheneum. M
Curtis, C. P. (2000). The Watsons go to Birmingham—1963. New York: Laurel Leaf. MU
Rappaport, D. (2007). Martin’s big words: The life of Dr. Martin Luther King, Jr. New York: Hyperion Books. PM
Ringgold, F. (1996). Tar beach. New York: Dragonfly Books. PM
Taylor, M. D. (2004). Roll of thunder, hear my cry. New York: Puffin Books. MU
Williams-Garcia, R. (2011). One crazy summer. New York: Amistad. MU
Woodson, |. (2005). Show way. New York: Putnam. M

Arab American Bunting, E. (2006). One green apple. New York: Clarion Books. P
Ellis, D. (2001). The breadwinner. Toronto, ON: Groundwood Books. MU
Nye, N. S. (1997). Sitti’s secrets. New York: Aladdin Books. P
Nye, N. S. (1999). Habibi. New York: Simon & Schuster. U
Nye, N. S. (2005). 19 varieties of gazelle: Poems of the Middle East. New York: Greenwillow. U
Wolf, B. (2003). Coming to America: A Muslim family’s story. New York: Lee & Low. PM

Asian American Lai, T. (2013). Inside out and back again. New York: HarperCollins. M
Look, L. (2006). Ruby Lu, brave and true. New York: Atheneum. PM
Look, L. (2009). Alvin Ho: Allergic to girls, school, and other scary things. New York: Yearling. P
Park, L. S. (2008). Bee-bim bop! New York: Sandpiper. P
Park, L. S. (2011). A single shard. New York: Sandpiper. MU
Perkins, M. (2008). Rickshaw girl. Watertown, MA: Charlesbridge. PM
Say, A. (2008). Grandfather’s journey. New York: Sandpiper. PM
Yang, G. L. (2008). American born Chinese. New York: Square Fish Books. U

Hispanic American Ada, A. F. (1999). The lizard and the sun / La lagartija y el sol. New York: Dragonfly Books. P
Bunting, E. (1998). Going home. New York: HarperCollins. P
Cisneros, S. (1991). The house on Mango Street. New York: Vintage. MU
Dorros, A. (1997). Abuela. New York: Puffin Books. P
Jiménez, F. (2002). The circuit: Stories from the life of a migrant child. Boston: Houghton Mifflin. U
Krull, K. (2004). Harvesting hope: The story of Cesar Chavez. New York: Scholastic. M
Ryan, P. M. (2010). The dreamer. New York: Scholastic. MU
Soto, G. (1996). Too many tamales. New York: Puffin Books. P

Native American Alexie, S. (2009). The absolutely true diary of a part-time Indian. Boston: Little, Brown. U
Bruchac, J. (1997). 13 moons on turtle’s back. New York: Puffin Books. PM
Bruchac, J. (2001). The heart of a chief. New York: Puffin Books. MU
Bruchac, J. (2006). Code talker: A novel about the Navajo marines of World War 1. New York: Speak. U
Erdrich, L. (2002). The birchbark house. New York: Hyperion Books. MU
Goble, P. (2010). The boy and his mud horses. Bloomington, IN: World Wisdom. M
McDermott, G. (2001). Raven: A trickster tale from the Pacific northwest. New York: Sandpiper. P
0’Dell, S. (2010). Sing down the moon. New York: Sandpiper. U

P = primary grades (K-2); M = middle grades (3-5); U = upper grades (6-8)






